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It goes on one at a time, 
it starts when you care 

to act, it starts when you do 
it again after they said no, 
it starts when you say We 

and know who you mean, and each 
day you mean one more. 

—Marge Piercy, from “The low road” 
 

Effecting Change 
UNST 421-547 / CRN 81766 / 6 credits / Summer 2012 / TR 2:15 – 4:05 pm 

 
Instructor:  Vicki Reitenauer 
Office:   Extended Studies (XSB) 227 
Office hours:  By appointment 
Phone:   503-725-5847 (PSU) 
              503-249-6956 (home) 
E-mail:   vicr@pdx.edu 
 
 
Course Description 
 
In this Capstone course, students explore what it means to work for community change by engaging in a committed 
community service experience of at least 3 hours per week with a community partner of their choice and exploring the 
meaning that work has for individuals and for the community through reflection, dialogue, readings, activities, and 
collaborative projects. This course is intended to allow both students with longstanding volunteer commitments to 
continue those commitments in fulfillment of their Capstone requirement and students new to community service to 
explore how they might become effective agents for positive change in their communities. 
 
Goals, Objectives, Outcomes 
 
This Capstone course is designed to engage our learning community in meaningful action with the interconnected 
communities of the greater Portland area. In doing so, we will build relationships with each other and with those persons 
whom we serve in our communities, and we will develop some mutually beneficial “final product(s)” of collaborative 
design.  
 
The goals for this Capstone are as follows: 
1) to provide PSU Capstone students with a personally, academically, professionally, and creatively meaningful 

service-learning opportunity; and  
2) to further the missions of a variety of organizations in the greater Portland area through the sustained service 

efforts of PSU Capstone students. 
 
The objectives of this Capstone address both course content and the University Studies goals of communication, critical 
thinking, appreciation of diversity and social responsibility, and are as follows: 
 
1) to examine a variety of issues in our communities, their points of intersection, and strategies for addressing those 

issues (communication, critical thinking, appreciation of diversity, and social  
responsibility); 

2) to unpack the idea of “change-making” and investigate theoretical and practical models for being effective agents 
and leaders for positive change (communication, critical thinking, appreciation of diversity, and social 
responsibility); 

3) to enhance our facility and confidence with written and oral communication (communication); 
4) to increase our abilities to think through and apply concepts to practical action, particularly as these pertain to 

community collaborations in general and our collaboration in this learning community in particular (critical 
thinking); 
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5) to facilitate our building of healthy and functional relationships around both differences and likenesses 
experienced within the classroom community and with our community partners’ constituencies (appreciation of 
diversity); and 

6) to deepen students’ ongoing identification with and participation in a shared community, both on a small scale (as 
members of a classroom learning community) and as change agents in the communities of greater Portland (social 
responsibility). 

 
 
Instructor’s Expectations 
 
The writer Angeles Arrien, in her book The Four-Fold Way: Walking the Paths of the Warrior, Teacher, Healer and 
Visionary, claims that there are four essential ways, lessons from shamanic traditions, which support an individual’s quest 
for wisdom, creative expression, health, and the ability to adapt to change:  
 

◊ To show up, to be visible, and to empower others through example and intention 
◊ To pay attention to what has heart and meaning 
◊ To tell the truth without blame or judgment 
◊ To be open, rather than attached, to outcomes 

 
I draw on these principles of authentic personhood heavily when designing a course (including grading strategies) and 
then co-creating that course experience in our classroom (with all of you as the other co-creators of that experience). I am 
interested in being in a class in which everyone is welcome and in which everyone takes responsibility for welcoming 
everyone else. I expect that we will practice bringing ourselves—our best selves—to this work every day with that 
intention: to be fully present to this experience and to companion each other as we make our way through it.  
 
And that is a practice. Some days our best selves may look and sound and be a whole lot “better” than on other days. But I 
ask that each of you, if you choose to remain in this class, agree to take this same sort of commitment on for the duration 
of our time together and to investigate what that means to you. What do you need in order to practice your own version of 
this commitment? How will you work to get that need met so that you can choose to be present to the possibilities that this 
course holds for you? 
 
In other words, what might this learning community look and feel like if we practice being curious about our own and 
others’ experiences without needing to be right? How, even in a university setting, might we operate from a place of a 
humble not knowing in order to build a large enough vision of community that we all can belong to it, if we so choose? 
What if, in this class, we risk living in the questions instead of rushing into answers? What might this mean for us as 
writers? What might this mean for us as human beings? How might we explore what it can mean for us to champion both 
our own work and the work of others? How might we cultivate an interdependence as individuals in a learning 
community, and what might that have to do with both “effecting change”?  
 
My one non-negotiable as we build this learning community: Refrain from using your cellphone while you are in 
class. If you need to text someone or make or receive a call, step out of class and return when you are finished. 
 

*** 
 
If you miss a working class session, team meeting, or other course-related event, I expect that you will get notes from 
class, verify assignments, check on deadlines, collect materials from class, and stay current with our process. You can do 
this by being in touch with me or with another classmate. I’ll post all materials handed out in class on our d2l site, as well. 
If you know in advance that you will miss a class session, please make arrangements to pass on any assignments related to 
that session. 
 
If you need physical or other accommodation, please see Vicki and/or contact the Disability Resource Center (435 
Smith Center, 503-725-4150 [voice] and 503-725-6505 [TDD]). 
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Text 
 
Required, and available at the PSU Bookstore and from other sources: 
Wheatley, Margaret, and Deborah Frieze. Walk Out Walk On: A Journey into Communities Daring to Live the Future  

Now. Berrett-Koehler Publishers, 2011. 
 
Other readings may be posted on d2l and, in some cases, handed out in class.  
 
 
d2l 
 
All course materials will be posted on d2l, including readings, reflection assignments, and artifacts of our group decision-
making. We may choose to use d2l as a communication tool as well this term, and will determine that through our 
collective decision-making practices. 
 
 
Requirements  
 
In this course, you will be asked to engage rigorously with your own work in your community partnership and to 
collaborate within this learning community as a thinker, a teacher, and a co-creator of one or more community-based 
projects. Here are the components of our coursework, which will become the building blocks of both your experience and 
your assessment of your efforts in that experience: 
 

 Attendance and participation: If you are able to come to class, I expect that you will come to class. You are the 
only person who can determine if you are able on any given day to be present in this circle. 
 
That said, if we are genuinely pushing ourselves and our learning and growing edges in this highly relational 
course, I imagine we will all experience resistance at some point in this work. It is up to each of us to get curious 
about our experiences here so that we may trust ourselves to make integrity-filled choices about how, when, and 
why we show up.  
 
One aspect of your participation will be your active contributions to our book discussions. In addition, I expect 
that you will intentionally contribute to class discussions, including brainstorming sessions and other processes 
related to our consensus-decisionmaking tasks.  

 
 Written artifacts of your experience in the course: I expect you to complete the following written assignments 

to guide your engagement with the course and serve as a means to evaluate your achievements in it: 
o Regular written reflections on your prior lived experiences, your current experiences with your 

community partner, and our course materials. You will turn in reflections throughout the term and 
complete a fifth reflection at our final class session.  

o A Service Overview, which asks you to consider your contributions as a change-maker through your 
work with your community partner. 

o Project Brainstorm notes, to help guide our consensus decision around the project(s) we will pursue this 
term as a whole class. 

o A Lesson Plan, including learning objectives, for your Teach-In.  
o A Team Evaluation of yourself and your project team members. 
o A Self-Evaluation that asks you to make meaning from your experience in the course and assign yourself 

a final grade. You may have noticed that there are no point totals attached to any of those assignments. 
That’s because you will determine your own grade at the end of term, with input from me. Along the way, 
I’ll offer you engaged feedback on your assignments and writing. At the end of the term, I’ll give each of 
you an itemized read-out of all aspects of your participation in our class, and you will use this to decide 
what grade you have earned in this course this term. See the “Thoughts on Self-Grading” section below 
for further information.  
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 Facilitation of a Teach-In: During these 8 weeks, we will all be responsible for generating course content. This 
will happen casually during our interactions in class, as well as through class time facilitated by each student 
individually. 

 
A key aspect of this part of our course comes through your Teach-In, a 30-minute session you’ll facilitate to  
inform and engage us around the issues you address in your community partnership. These sessions are intended 
to allow us to bring our learnings from our community practice directly into our in-person time together so that 
we all might expand our understandings of the issues we face in our communities and the threads that connect our 
change efforts. These sessions may take the form of an activity, a film clip, a discussion, a short lecture, or a 
combination of methods; in fact, I encourage you to use the teaching tools that best serve you as a facilitator and 
best address the varieties of ways your participants know and learn. This session is intended to go beyond simply 
informing us about your partnership to engage us on a deeper level about the issues embedded in your partnership 
and how it matters that you—and we—care to work for change around these issues. We’ll discuss this further in 
class, and guidelines for developing and offering your Teach-In will follow. 

 
As you design your session, you will start by developing learning objectives for your participants, and you will 
assign some background reading to prepare your audience for your session. Learning objectives outline what you 
hope that your participants will take from your session. After your session, participants will offer you written 
feedback on their experience of the session, and you will reflect on the session from both your own and your 
participants’ perspectives as you determine your grade at the end of the term.  
 

 Completion of a collaborative community-based project, within a community partnership already in place or in 
one of your choosing and development. We will solicit the feedback of your community partner (however that is 
defined) to help you assess your achievements on this project. 

 
By remaining in this class, you agree to the conditions set forth here, including the course requirements and the 
terms for self-grading outlined in this syllabus. 
 
If you borrow any texts and/or equipment from the instructor, the community partners, and/or the University this term, 
you must return those items in order to receive a grade for the course.  
 
Please keep all of the written work you produce this term until at least the end of the term. You will use these documents 
as you prepare your final reflective and evaluative pieces.  
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Thoughts on Self-Grading 
 
It’s my belief that many, if not most, of us who have been socialized through the public education system in the U.S. have 
been taught to be passive consumers of our education. One of the mechanisms through which this passivity is reinforced is 
the grading system, in which we are encouraged to externalize our expectations for the rewards of learning by appealing 
to an outside arbiter of value. Even if we overachieve as students—and perhaps especially when we overachieve—we are 
encouraged to locate the value of our learning in the grade that we receive from some person or institution perceived to be 
authorities and to have authority over our learning and the meaning it has for us. 
 
I can’t imagine how we can authentically engage with the idea of “effecting change” and the practice of putting those 
ideas into action if we don’t challenge the way that we “receive a grade” for our individual and collective work this term. 
In this course, I encourage you to claim every aspect of your experience—your thinking, your feeling, your doing, and 
your reflecting on that doing—and to grade yourself for your efforts and the results of your efforts. 
 
To my mind, full involvement in this course—in other words, an absolutely clear and incontrovertible “A”—looks like 
this:  

 You’ve come to at least 90% of our classes on time (and stayed the full time), prepared to participate in our work 
for the day, and you’ve been present during that time (meaning: no texting or other distractions to yourself and/or 
others). 

 You’ve completed all of the required assignments, including those which are self-chosen. 
 You’ve committed yourself to working in the spirit of this course—including the claiming of your own 

education—in accordance with the “Starting Points” section above. 
 
This is not to say that this is the only thing that an “A” looks like—and, really, only you truly know what grade you’ve 
earned in this (or any) course. And so I offer the following flexible rubric to provide a framework for your eventual 
decision-making about your grade. These parameters align with the “spirit” of the grading system more than with a rigid 
quantitative breakdown: 

A = Outstanding; consistently did your best work/made your best effort 
B = Good; regularly did your best work/made your best effort 
C = Average; occasionally did your best work/made your best effort 
D = Below average; rarely did your best work/made your best effort 

 
There’s one caveat here: I reserve the right to require you to negotiate your final grade with me if your assessment in your 
self-evaluation seems either artificially high or artificially low. In that event, you will receive an “M” grade at the end of 
the term (which stands for “missing” and will remain on your transcript until we have negotiated your final grade). An 
“M” grade will stay on your transcript for only one term following this one; if you have not resolved your grade 
through discussion with me by the end of Fall term 2012, it will convert to an “X”—and that “X” is permanent and 
unchangeable.  
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Schedule 
 
The following schedule—and this syllabus as a whole—should be considered a living document, a work-in-progress, my 
best guess at what we’ll be doing when. Given that we all will share collective decision-making responsibilities for many 
aspects of our course, our actual schedule will certainly change and be filled in as we move forward in our work.  
 
 
Week 1: Meeting each other 
Tues, 6/26  Introduce ourselves 

Review syllabus  
What is service- learning?  
 

Thurs, 6/28  Re-introductions 
Review and clarify syllabus, etc.  
Discuss Service Overview and Project Brainstorm 
In-class activity: “Who Am I? What Do I Bring?” 
Have read: Syllabus in entirety. What’s there? What’s missing?  
Bring item for in-class activity  
 
  

Week 2: Becoming community 
Tues, 7/3  Share Service Overviews  

Teach-In overview/discussion/scheduling 
Have read: Walk Out Walk On, Part I  

   Due: Service Overview  
    Reflection 1 
 
Thurs, 7/5  Project discussion 
   Book discussion 
   Have read: Walk Out Walk On (WOWO), at least 4 case studies from Part II 
   Due:  Project Brainstorm 
 
 
Week 3: Building consensus 
Tues, 7/10  Project discussion  

Book discussion 
Have read: WOWO, remaining case studies from Part II  
Due: Revised Project Brainstorm 

       
Thurs, 7/12  Project discussion, decision-making, next steps 
   Book discussion 
   Have read: WOWO, Parts III & IV 
   Due: Assignments for Teach-Ins 
 
 
Week 4: Understanding the issues 
Tues, 7/17  Teach-Ins  
   Have read: Teach-In assignments 
   Due: Reflection 2 
    
Thurs, 7/19  Teach-Ins 
   Have read: Teach-In assignments 
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Week 5: Broader and deeper… 
Tues, 7/24  Teach-Ins 
   Project check-in/worktime 
   Have read: Teach-In assignments 
    
Thurs, 7/26  Teach-Ins 
   Have read: Teach-In assignments 
 
 
Week 6: Making the connections 
Tues, 7/31  Teach-Ins 
   Have read: Teach-In assignments 
   Due: Reflection 3 
 
Thurs, 8/2  Teach-Ins 
   Have read: Teach-In assignments 
 
 
Week 7: Being the change 
Tues, 8/7  Teach-Ins 

Project check-in/worktime 
Have read: Teach-In assignments 

    
Thurs, 8/9  Teach-Ins 
   Debrief Teach-Ins 

Have read: Teach-In assignments 
 
 
Week 8: Closing the circle 
Tues, 8/14  Project work time 

Due: Reflection 4 
           

Thurs, 8/16  In-class final reflection 
Closing activities 

   Course evals 
   Due: Team evaluation  
 
Fri, 8/17  Due via email to vicr@pdx.edu: Self-evaluation 
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I find that one of the best, but most difficult ways for me to learn is to drop my own defensiveness, at least temporarily, 
and to try to understand the way in which [another’s] experience seems and feels to the other person. I find that another 
way of learning is for me to state my own uncertainties, to try to clarify my puzzlements, and thus get closer to the 
meaning that my experience actually seems to have…It seems to mean letting my experience carry me on, in a direction 
which appears to be forward, toward goals that I can but dimly define, as I try to understand at least the current meaning 
of that experience. 
      —Carl Rogers, in Derrick Jensen’s Walking on Water 
 
There’s really only one question in life, and only one lesson. This question is whispered endlessly to us from all 
directions: Who are you? How are you going to find, and be, who you are? Th[is] question the whole world asks at every 
moment cannot help but feel the most dangerous: Who are you? Who are you, really? Beneath the trappings and traumas 
that clutter and characterize our lives, who are you, and what do you want to do with the so-short life you’ve been given? 
     —Derrick Jensen, from Walking on Water: Reading, Writing, and Revolution 

 
 

The Reflection Journal: 
Processing Scholarship, Practice, Experience 

 
 
One tool to assist you in making meaning of our class sessions, team and community practice, and personal experience in 
this Capstone is the reflection journal. In this journal, you will engage with the ideas presented in our course content, 
explore the connections between the theoretical and the practical issues you discover through your community work, and 
process the intersections of your personal experience with your team and community work.  
 
Reading your journals gives me insight into how I might frame our ongoing course experience. It also opens the door to a 
one-on-one written dialogue that you and I will share in these next 8 weeks. 
 
Content: Reflection Journals 1-4 are due at our Tuesday class session during weeks 2, 4, 6 and 8, respectively, with your 
final reflection completed during our last class session. During each class preceding the due date of the journal, I will give 
you a set of framing questions to address in the following week’s entry. You may choose to address some or all of the 
questions, and you may also add your own curiosities beyond the scope of the questions. You may also choose to 
disregard the question(s) entirely if there is a different issue you’d like to address in the journal. In addition, you may 
include suggestions for new and/or different approaches for our class or voice concerns you have regarding the class.  
 
When and how to write: To prepare to write your journal entry, I suggest that you sit with and think about the framing 
questions (or other questions of your choice) for a good while. Live with the questions, and let them live in you. Then sit 
and write your way into your response. If you are fully engaged with the questions, you may not know where your writing 
will take you, and that’s a good thing in a reflection. Each reflection should take you someplace you didn’t know you 
were headed, as you uncover the meaning this experience has for you as an individual. Write the reflection only you can 
write. 
 
You may prepare your entries in any way that best serves you as a reflector. If handwriting allows you to be most 
expressive, feel free to turn in handwritten journals, as long as they are readable. You may also use other expressive 
formats for the journals, such as pieces of visual art or musical creations. 
 
Confidentiality: I will keep the contents of your individual journal completely confidential. No other person will read or 
hear about your writing, unless you choose to show or tell.  
 
Format: Submit your entry directly to me in hard copy form on the due date. If for any reason you are not in class on the 
date an individual journal is due, you may e-mail that week’s entry as a Word attachment to me at vicr@pdx.edu. 
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Late entries: I generate prompts for our reflections organically, out of the particular aspects that are operative in our 
course at the time of the assignment. For this reason, I expect that you will turn your reflections in on time, so that you can 
be moving through the course in sync with the rest of this learning community. In addition, I shift the direction of our 
course depending on the information contained in your reflections. If yours is late, your voice cannot be included in the 
ongoing evolution of this class.  
 
You may choose to substitute an agenda-free, in-person meeting with me for one reflection journal entry. This 
meeting must be scheduled by the journal’s due date, to take place before the next journal entry is due. 
 
Save all of your reflection journals until the end of our course. You will bring your reflections to our final class 
session to be used in the preparation of your last reflection. 
 
I welcome the opportunity to meet with you to discuss any questions you may have about your journal or to work with 
you on developing your entries.  
 


